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ABSTRACT 

The study atteapted to deteraine the roles of 
^vocational and technical education as perceived by parents^ teachers, 
s<ihool* board ceBberSir^ school counselors, ^nd students in Oklahoaa. 
The Delphi technique \as used to formulate tjhe opinionnaire from 
responses of 320 ranjjoaly selected participants^ The statements were 
ranked by the participants' aean ratings of importance. Differences 
^■ong the groups* ratings of the statements were determined by 
analysis of variance, it was found that the statem'ents concerned with 
skill training and work values generally received the highest ragking 
of importance; the statements regar^ng specific cqrriculums received 
the lowest overall ran^ingg.' For 12 of the 65 statements, a 
significant difference was found among the groups' ratings, with the 
greatest difference being a^iong the administrators' and counselors' ' 
mean ratings versus the school board members' and teachers*. The data 
from parents '^d students were insufficient to include in the 
statistical analysis, it was concluded that the people directly 
involved in education lit ttTe secondary level do not understand the 
goals, roles, and objectiTCs of vocational and technical education. 
Tables represent the num^r and percentages of returns, the oveifall 
and groups/ ];ankings, ^n^ the location of variance among the groups 
where a significant diffference was found at the .05 level. The survey 
instruments are included ill the report. (Author/HJ) 
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^ ABSTRACT 
• THE ROLES- OB VOCATIONAL >\ND TECHNICAL EDUCATION 

' ^ • ^ . • 

Scx>pe and Method ©f Study. This study attempted to" determine 'the roles of vocational 
and technical educatron as t>€rc^ived by parents, teachers, school board members/ 
> school counselors, school administrate, and' studentH^The Dejphi Techi^ue was 
used to formulate the opmionnaire from responses of 320 randomly^selected 
participants. ' ' ' , - . 

The statemerfte were ranked by *he participants', mean ratisgs of unportance. 
. ana' y SIS of vanance ^tistical test v^'as used to determine whe^er'dr not the groups 
rated the statement^ differently. Specific differences between groups v.^e located 
by the -Duncan's Multiple Range Test. The§e* same procedures .-were utihz.ed to 
de^ernnine. and\locafe the dffferences anrtong the participants' ratings by planning 
districts » 

Findings ahd Conclusions. It wa? found that the statements which were concerned w«th 
skill training and wtj^rk values geherally received a higher ranking of importance than 
did the renr^ainder of the Delphi statements m other t:ategories. ,The staterpents 
regarding specific cvrriculums received the lowest overall^ rankings. The st^temenu 
whose meaning was not as maa'fes^ fell into the middle two' quartiles; • 

Tb$ statistfcal tests revealed that for twelve of the sixty-five statements a significant 
difference did exist among the groups^ ratings of the statements. The greatest 
:* • differences v/ere among the adm'inistrators* an^ counselors' mean ratings versus the'^ 
^ .schpbl board members' and teachers*. Regrettably there was an insufficient number 
of parents and students responding to correspondence sheets one and two to include 
' their input in the statistical analysis of the data.. • ' * 

Concerning the question of whether or nrft* there was a significant difference among 
the participants' respc^ses of tKe different planning districts, it was found that only 
three statements were rated significantly^ ^iffgr'ent. These statem^ts did not contain 
any significant postulates relatinrg to the roles of vocational and technical education. 
After reviewing the^ results of this study, it is the researcher's conclusion that the, 
people, directly involved in education at the S€<»ndary Jevel do not understand 
vocational and tecbftical education's goals, roles, and objectives. This publication is 
a summarization of a doctoral dissertation. More detailed information can be,*obtamed 
from thei original study. w ^ . - 



, • CHAPTER 1 

INTRODUCTION* 
Purpose of the Study . ' ' * 

iT?f ilBfOTDu^pose of this sjudy v/as to determine the roles of vocational and technical 

education 'as perceived by parents,- te^^rs, students, school board merrlbers. school 

adTiiRisirators. and school counselors The Delphi Technique was used to obtain thes6 

perceptions m an opinionnaire type of inquiry, rather than the" traditional forecasting 

method After* the participants r&sponded to .the opinfonnaire, the information was used 

^ ♦ " % 
to ansy/er two research questions. The Delphi responses and the research questions 'provided 

insight as to how ^thf public perceives the roles of vocational and technical education. 

• The responses also pointed^out any differences an^ the individual groups. Such data 
can provide people' in yocatibnal and" tect)nical. education information needed to- make* 
decisions in the future. It can also be used to evaluate ihe existing roles, publicity and 

. information dissemination of vocational and technical education. 
• secondary purpose of "this study was to determine if there is any difference among 

the groups' ratings as to their perception of tfte rolfesof vocational and technical education. ' 

f 

' ' * ' i • ' 

' Research Questions 

, Research Qu estion Number One . What are the groups'- rankings of the statements 
-of "the •perceived roles of, voqational and- technifcal' education?'.. 

Research Qo estidn Number, Two . rs'ther,e any difference among the' groups as to ' 
their p^ceived rple of vocational and technical education? ' ' ' . . 



i 



The Opinionnaire " 



The questionnaire use^ for the survey' was developed by using the Delphi technique 
genera.ted by the, randomly selected f^articipants. Traditionally, the "Delphi Technique" 



has been used for achieving a consensus for forecastrng.by a panel of experts. It is beginning 

to be used more and mofb to collect opinions as it v/as used in this study. The procedure 

♦ 

'Jised to generate' an opinionnaire via the Delphi technique is outjined in the followfng 
paragraphs. t ' * ^ . 

After the participants had been randomly selected, a letter was sent to them asking 
for their participation, along with a question , for which they were to submit between 
6ne and five responses that they felt best applied (Appendi^c A). The question asked thero 
to list what they thought the role of \?ocational and technical education js in Oklahoma. 
. . In the next step the investigator reworcJed or combined all like responses aAd 
condensed the list of statements to eliminate redundancy and ambiguity to produce the 
opjnionna»re. A list of these revised statements was sent backjto'the participants for their 
ratings as to hov.^ they perceive the importance or lack' of imoortance of the statements 
as to the role of vocational and tecJhnical education (Appendix B). An eleven-p6int 
continuous scale was^provided for the responses to each item, one being most important 
and eleven being, least important. 
, The responses were combined for each item in order to give mearv responses of the 

I I 

ratings on a scale from one to eleven. The statements were then ranked according tp 
their order of importance as determined by the^ participants* ratings. The groups' overall 
ratings were ranked and then each .individual group's ratings of the statements, were ranked. 
After the mean ratings were computed and the statements ranked, the data was ready 
for statistical treatment as discussed in the next sectfon. < 

t 

Selection of the Sample * 

F 

* 

The population us^d in thirstudy was a randomly selected stratified sample. All 
of the participants were Oklahomans whd are in some way directly involved^ith secondary 
efJucation. The sample consisted initially of 320 participants. 

Of the 320 participants, there were 55 in eaqh of the following six groups. (1) parents, 
(2) teachers, (3> school boqrd. members, (41 school administrators, (5) school counselors, 
and (6f students. Five people fr(5?n each of these six groups were from each of the- eleven 

J ^ ' L - * * 

planning districts in the stajte except for the student and parent groups. The number five 
wa3 arbitrarily chosen, thus there were thirt^y participants per planning district. 



The Pa^icipants* "Return Rates 1 

The study actually involved 3^0 persons selected at random to participate in the 
Delphi study. Revealed in Table 1 ^e the percentages of returns for all six groups of 
partteipants. Of the 320 initial participkts, 89 completed both correspondence sheets one 
and two. 



• TABLE 1 

NUMBER AND PERCENTAGES OF PARTICIPANT RETURNS 



Returns- 



Groups 



Number 
Sent 



Correspondence i 
' N • % 



Correspondence II 
N % 



Parents * 
»*> 

Teachers 


• 50 




■ 5 


•10 


3 , 


6 


55 




26 . 


47 


15 • 


• 27 


School Board 
Members 


55 


9 


• 23 


42 


• 


27 


^ School 

Administrators 


55 




27 


* 

49 


* 

21 


38 


School 

Counselors ^ 


55 - 




33 


. 60 


24 


44 


Students 


50 




14 


28 


n 


22 


Overall 


320 




128 


40 


. 89 


28 . 
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> CHAPTER il 
BINDINGS OF THE STUDY 

Results of the Data Pertaining to Research , • 

Z * ' * 

^ Question Number One 

* ' * 

The data preseMed in this selrtion is-ft)cused upon the objective of answering the 
first research question. - * ^ 

^ Research Question Number One 

- What are the groups' rankings oTthi^atements of perceived roles of vocational 
and technical education? 

In order to satisfy this question, the mean ratings of the statements obtained from; 
rorrespondence sheet number two were used. The statements were ranked from these 
ratings in their order of importance in descending order. The lower the mean score, the 
greater the importance because the continuum scale on correspondence sheet number %wo 
ranged from one being most important' to eleven being least important. 

Each of the six groups* responses were ranked as well as the gfbups' overall responses. 

Provided in Table II are the rankings of statements by group and overall responses. The 

statements are arranged in the table by the groups' overall- ranking obtained from the 

total mean responses. The individual groups' rankings obtained from their mean responses 

are indicated to the left of the overall ranking. 

The statements that were ranked in the first quartile from the overall mean rating^, 

touch upon several ar^a?. The statements that fell into this quartile *as being the most 

important express skill training as the underlying role. The prime difference in these 

statements dealing with skill training is in^j^fia't the purpose for it is. These statements 
f 

indicated the purposes of skill training as being for employment upon high school 
completion, for unskilled workers, for students with^certain aptitudes, for students 
possessing fewer abilities, ^for students who have such interests, and for students who do 
not aspire toward a baccalaureate degree. The other types of statements raftked in the 
first quartile as being most important roles consisted of guidance in career choices. 



promoting work habits, developing positive ^seJf-concepts^ ^nd inspiring people to }be 
productive In society. Of the 16 itfems in the* first qoartile th^i were not drrectly related 
to the others/ Statement NumbeV 3l,, "To work clo$ely wijth busing/ labor, industry, 
and the community, and invofve them in the education of people,'* ranked I3tri. Hovyever, 
students ranked this item as 54th, whereas all other groups ranked it in the range from 
'S.5 to 12.5. ^ . ' 

As^ prevrously mentioned, many of the statements ranked in the fourth quartife 
involved areas of specific curriculums. These were in the areas of homemaking, petroleum 
production, transportation, agriculture, engineering, outdoors education, architecture, and 
health careers. Ocie statement which was ranked 64th dealt with athfetics for those 
interested in sports. 

Other statements ranking m the bottom quartile mentioned such things as^'providing 
information regarding financiaj^ aid available to Students, job training for early youth 
employment as aids or helpers or so they .may earn fheir way through. /college, and to 
break down the common school ideology and the practice of a conimOn education for 
aU, Statement 42, which ranked 45th, stated^ that general education shpjjld be provided 
by vocational and technical education when needed in. an occupational field. One 
participants sincerity is questioned because he listed the following statement ^aa a role 
of vocational and technical education, "To be used as a cat^oh-aH to rid^;^r classes q> 
undesirable students." Absurd as it sounds, attention should be gy^^rwo W 'ff^^^ • 
several respond^ts did rate this item higher than eleven on ^i^CcOnunuum. However, 
it is encouraging to note this statement's overall ranking vvas 65th (last) in -afl' grouf^s. 

The statements that were ranked iji the second and third quartile jgenerallyw^re 
of the nature^f general education roles. A few statements related to occupational training / 
did fall in these quartiles, but the more occupational training-oriented, the closer they 
were' to the lop of the second quartile. And conversely, the more general education oriented 
and intangible, the closer they were to the bottom of the -third quartile. The statements 
that ranked Mn between 'were ' aimed at self improvement, self^uhderstandin^, mor&l " 
responsibility, and artfftgdes. * . 

The following is ^ List of the statements which were ranked.as th^ fjve most important 
statements by the groups. The five statements which receiveci the highest ranking of 
importance by the combined groups were: 
> 



i. 



.-To afeisjt itudents in learning those skjHs fofwhich they.have an iaterest. (Ranked 

• To tfeach good work habits and tfie Tmportance of jobs, (flanked 2) • . - ^ 

r , ' ^To furnish job skiljs and mptfvating alternatives to those persons who do not 
'jd^lre of-^who are^ojoaWe finandlljy to attend cblfege. (Ranked 3) . ^ 

.To proyide^'xperiences. whi9h'" will promote desirable personal characteristics, 
good working habits, ^personar pride, and satisfaction in doing \a good job. 
/ f Ranked A) }^ • ' . / ' . ^ / " * * > 

To' assist students in' learning ^hbse s1<ilU for. whicho they have an aptitude. 
* * *:(Ran((ed 5) . ^- - / N , ^ - • « - 

The parent group selected. the following statements as being th^e four.most irnportant: • ^ 

To , teach good work^habits and the importance of jobs. (Ranked 2.5) . 

• To be very strict about yqcationar-t^dhnical program requiremenfe'^'any 
' - ./ / qi/alifications for students and e)<ercise caution in sehding oi|t gr^aduates .Who 
^. - cannot do theAcequired Work. (Ranked 2.5) ' , * ^ 

; ' ' ' ' - 

, " ^ To bffe'r each high school'stbdent a larger area of choice in curriculumi, (Ranked 

, ' 2.5) * — " ' - >^x.. '^-'-r^., - 



Tp ^uf nisfi'job skills and nrfotivating. afternatives, fa those person? who do not 
> desire dr who^ace unable financially Vo' attend 'cdlJe&T XR^nKed 2.5) 



The teacher 'grob)^- rated these Statements as the mdst important: , \ "^ r r 

Tiy provide a student the opportunity to eyfp\ore occupational possibilities. , . , 
' (Ranked 1.5^ ' . L | - ^ " } 

To provide studepts occupational classroom instructioji, and on-the-job training . 
while in'^hbol. (f3ai5ke^ 1.5) ' , ' * '} \ . ; '*'^ |^ 



; Willie in bunooi. ip<j«Keg i.o; ' , • ; 



. ^ ifb^'develpp realistic self und^standingjie^arding decisions relative to career choice 
rn"^^ a vocation that tlipy enjoy rather than to t)e in a^ob just fqr^the ^ake of 
r ' a livelihood, (R^nKed 3) . - ' • ^ 

. ,To prbwide experiences wnich.,wjiL.^rjom6Ye desirable personal. characteristi,cs, 
good Working ihabi'ts, personar,priclir and- satisfaction k). doing a good job. 
(Ranked* 4) : ' . . * - . " ; * ^. 

to help people feel se)f-sLifficient, s^-^competent, and,^pr4de in their abilities 
• :so they may b^cbme ^befter employee^. (Ranked 5.'5), V ' . 

I ' To teach good work habits and the 'imDQrtance of jobs. (Ranked' 5 5) 
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School board members rated the following statements as 'being the five .most 
important: . < ^ . • 

* ' • , 

To 'fumish job skills and motivating alternatives to those persons who do not 
- : desire or who are unable financialfy'^to attend c6llege. tRanked J) 

. ' Tor provide technical training for unskilled workers. (Ranked 2) 

T6 assist students in learning those skills for which they have an interest. (Ranked 
. ' 3)- 

To assist students in learning those skills >for which* thevTiave in aptittJde. 
(Ranked 4.5) . • * ^^-X. ' 

To. provide skill trainingf ior the personnel needs of business and industry in 
; . the' state ^nd surroynding states. (Ranked 4.5) 

\ School administrators fated these statements as the most importan^: 

. To '/teach good work habits and the importance of jobs. '(Ranked 1) 

. . To heljD students %yefop the initiative and dependabirtty to hold down a^ob* 
(Ranked 2) . . ^ 

To make education pertinent to potential drbpouts and offer opportunities to 
^ ' tliese individuals that will encourage them to stay in school through twelve grades • 
(Ranked 3) . • 

• ' . . ■ ^r' ■ ' • 

;^ To provide- basic^skiM training and me6t the needs-of those with fewer abilities 

so they might become usefuK productive' wage earnerjs./ (Ranked 5) 

- ' To build attitudes which develop self -discipline in Work, study, and play. (Ranked 

5) ' 

V '*'* * '* ' * 

To provide a sense worth arid achievement tonhe. less capable individual 

(Banked 5) ' , , - * 

\ , ^ f I ' ; 

• Schooh counselors rated the following statements as btip^. th^six' mo'st important: 



To provide experience which will promote cfesir^ personal characteristics, good 
workfng habjts, personal pride, and satisfatyj^in doing\^jood job. (Ranked 



^ _ ... . ♦ 



.{ ^ Jo provide technical trainmg for unskilled Workers. (Ranked 2) 

To work-clQsely with business, labor, industry, and the community, and involve 
thenri in the education of people. (Ranked 5.5) ' 

to help students d^elbp the initiative arid dependability to hold dowR a job 
* (Ranfced 5.5) ; • / ' » 

* ' - ( 

To provide high schodl dropouts and the unemployed the opportunity to develop 
basic skills jn order to become gainfully employed. (Ranked 5.5) 

to ' •' 



To assist students in learning tht»e skills for whidi they have an interest. {Ranked 
5.5) . ' ' t ■ ' ■ 

Students rated the following five sfatemenis as teinq the 'most importartt. 

. , . To provide technical training for' unskilled workers. (Ranked, 2.0) 

To make education pertinent to poftaiial dropOuts and offer opportunities to 
thes^ individual that will encoyrage th^ to stay in school through twelve grades. 
(Ranked 2.0) ... v 

* To provide experiences v/hich will promote desirable personal characteristics, 
good working 'frabits, personal' )iride, ar^i satisfaction in doing a good job. 
• • {Ranked 2.0) . .' ' / 

\ * • « 

To •offer each high school student a larger areaK)f choip^ in curriculums. (Ranked 
. ' 4) • - 

To offer a variety of employment training opportunities so students may find 
employment "upon high school completion. (Flanked 5) 

Tied rapks'are indicated by non integers or i^y dpjDlicate nunpbers.' This occurrence 

necessitated tfie inclusion of more than *fiye -^tatemepfts as being rated "most important" 
• • ^ ^ * "* • ' ^' 

by some groups. • ' .>^^/ . ' * ' 

> ^ ... 

In looking at. the statenients above whiidh.^vei'^ ranked as the tive most important 

by^ the groups, several sta\emehts^v^re rank^as such by mo/e than one group. The 

statement, To teach good work habits and^rie |npoitance of jobs," was ranked among 

the five nr.bst important stat^ents by the combinra groups of parents, .teachers, and 

school administrators. Counselors, students, and school board members all^ranked, "To 

provide technical training for unskilled workers," as being most important roles,* whereas 

the. other groups' rankings ranged from 20 ^9*34.5. Parents and school board members 

ranked, '^I^To fu/rush job skills and motivating alternatives to those persons who do not 

desire or who are unable financially to attend college," among the top five and it ranked 

third from the combined groups' overall ratings. The statement whicIV received the most 

agreement in rankijng of importance was, "To provide**iB;cperience which will promote 

desirable personal characteristic?, good working habits, personal pride, 3rtd* satisfaction in 

doing a good job." Teachers, counselors, stufients, and the combined groups all ranked 

it amon^ the top five. Students and parents ranked the statement, "To offer each* high 

school Student a larger area of chotee in curriculums," 4.0 'and 23 respectively. The 

^t^ement, "to assist studenls in learning those skills for which'^they "have an interest," 

was>anked among the top five by counselors, school board members, and the combmed 



groups The groups who 'had the small^t number of agreements among the ranking of 
Statements in the five most i/nportant were schooJ administrators and leacbers. School 
board members had the most agreements of rankings in the five most importanf statements. 
As an observation of all of the statements, the reader^ might conclude that they appear 
- JO span the entire spectrum of total education roles. The statements which ^did ''zero 
in^" on the roles c^, vocational and technical education, in the rtJajority x)f instances, did 
receive the highest rankings. Conversely, those statements which least focused on this area ' 
received the low^t rankings. Hov/ever, as previously pointed out, th^fe are s6me exceptions. 
These exceptions are best seen by reviewing Table I since the process of individually 
describing the^e would be^ too involv^and lengthy. The reason- for these discrepancies 
lies in extreme- ratings by one or severar*^ the groups.^The process of determining where 
there, were sighificant differences ampng groups was the purpose, of th^e^next section. 
Resforch Question Num ber Two . , . * ' 

# • 

Is there any difference anaonq the groups as to their perceived roles of vocationa l 
» . . * ' fj . — 

and technical education? 

To arrive at an answer for. this questbn, the analysis of variance stajistical^ 'test wai 
performed on each of the 65 statements. This test pointed out any differences, among 
the. groups' 'mean responses 'to each statement. Table III indicates the results of the 
statistical test for aach statement, at what level ]|| ^'F" value -is Significant, and if it* 
IS significant at the .05 level. In^grder to determine precisely among which groups this 
difference lies, the'DuQcan's Multi^fe Range Test was applied to the data where a significant 
difference, v/as found as a result of thea'nafysis of va/iance test. .The results of the Duncan's' • 
Multiple 'f^ge Test are presented irr Table' Ik' ^- * ^ 

It should be noted that only school board members, teachers, administrators and 
counselors Were used for the analysis^of variant tests due to such a small number of 
respondents from the parent and student groups^. * 
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TABLE r^^' ' ^ . 



i THE LOCATfON OF v5\RIANCE AMONG THE GROUPS ON 
THEIR MEAfj RATINGS OF'INDIVIDUAL • ' ' J 
' STATEMENTS WHERE A SIGNIFICANT 
DIFFERENCE WAS FOUND 
AT THE .05 XEVEL 



' Statement 



Group vs. Group 



Group 'Rating 
Most Important 



1. To provide technical 
training for unskilled 
workers. 



^ * 16.- To provide enrich- 
ment courses needed 
for a well-rounded 
' ^ education and skills' 
that mfght be used 
% creatively for leisure. 

21. To. give a student a' 
• skill which he may 
. . . use much later in 
life sQch ^as a 
second occupation' 
(perhaps after 
retirement. * 



27. 

r 



To ^glp |)eople feel 
self-sufficient, .self- 

^ competent, . and pride 
in their abilities 
so they may become 

' better employees. 



39. To provide experiences 
which will promote 
desirable character- 
istics, good work 
habits, personal 
pride, anrf 'satisfac- ^ 
tion in. doing a good 
job. 



§chool- Board Members 

vs. Teaclfrers 
Counselors ' » 

vs. Teachers 

Schgol Board Members 
vs. Administrators 

Administrators 

vs.. Counselors . ^ " 



School Board Members 
vs. Teachers ^ 
School Board M^mb^rs 

, vs. Counselors o 
School Board Memb6rs 
/ vs. Administrators 



rSchool Board Members' 
vs. Counselors , ' 

School BToard Members, 
vs.- •Administrators 



School .Board Merribers 
* ^ vs. Counselor^ ^ 
School Board Members 
Administrators 



School Board 
Members 
Counselors 



Administrators 
Administrators 

^ Teachers' 
^ Counselors 
• Administrators 

Counselors 
Administrators 



.7 - v.^^ 

*" Counselors ' 

. Administrators 



'^5 



ERIC 
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TABLE IH- (CONTINUED) 



Statement 



Group vs. Group 



Group Rating 
Mosr Important 



40/j *To provide a sense" of 
worth and acliieve- 
ment'to the less, 
capable individuaU ^ 



41, To work harder at 
^ changing the atti- 

tiiSes' of'the gene^aJ 
_ public/ especially ' 

adminfstrators, , ^' 
^ teachers, students, 
an^l p'arentsrabout , 
vocational-technical 
education so a more 
1^. 'bal^c^ quality of 
• students will attend 
vocational-technical 
- ^ training. - 



46. 



49. 



51. 



To' stress the honor 
and^ importance of 
technical skills in 
preparing for a voca- 
tion an(^-^ livelihood. 



To help students 
develop the initia- ' 
ttve and depeadat 
bility "'to 'hold Sbwft 
a job. 



To provide prpgrams 
to retrain adults 

•for bettef or new 
jobs as they are 

•created. 



School Boafd Members " 

vs. Counselors 
School Board Members 

vs. Administrators 
' Administrators * ♦ ^ 

vs. Teachers. ' 
Counselors 

vs. Teachers 

'School Board llflembers 

vs. Teachers ' 
Administrators 
vs. .Counselors 

Counselors* 

vs. Tefchers 



Counselors 

. ' Administrators 

^ . Administrators 

CourtB^lors 
* 



School Bo^rd 
■ • 

Members 
Counselors 

Counselors 



>(4 



School Board Member! 

'VS. Counselors 
School Board Member^ 

vs. Administrators 
Counselors 

vs. Teachers , 

School Board "Members 

Vs. Counselors 
School Board. A/lembers' 

ys: Administrators- 
Administrators 

vs^ Teachers . 
Counselors 

vs. Teachers . 

School^ Board Me;ribers 
vs. Teachers' ' 

Administrators 
vs. Teachers. 

Counselors 

vs. Teachers 



Counselors . 
Administrator? 
. ' Counselors 

Counselors 
Administrators 
' , * Administrators 
Counselors 



School Board 
Members 
Administrators' 

Counselors 



26 



1 . 





TABLKIII (CONTINUED)' 



- /' 



Statement 



Group vs. Group 



Group Rating 
^ Most Important 



52. ' To provide hjgh \ 

. school dropouG^and 
' the unemployed the 
» opportunity to 
develop basic 
.skiJIs in order to 
^ ^ become gainfuJIy 
employed. 

53. To make education 
pertinef>t to poten- 

' tial dropouts and 
offer opportunities 
to these individuals 
that will encourage 
them to stay in 
school through 
t\vel\|5 grades. 



'Scho^sri Board Members 

\«s."- Teachers 
Administrators 

vs. T^eachers 
•Counselors ^ 

vs. Teachers 



^*hool Board' Members 

vs. Counselors 
School Board Members 

vs. Administrators 
Administraidrs 

vs. Teachers 
Counselors , 

vs/ Teachers 



School Board 
' Members 
Adniinistrators 

Counselors 



Counselors , / 
Administrators 
Administrators 
Counselors 



t 



I ^ A. significant difference at the -05 level among the groyps was found for 12 of the 
65 statements. The statements were follows and accompanying each statement is b * 
brief discus^on' as to.whefe the difference was significant. ^ ^ 
1. "To provide technical training* for unskilled workers." )' K I 
^ The school" board members and counselors rated this td be mg^e iiyiportant tnan 
did'Hhe other groups. Teachers saw it^as the least important oT the groups and the grdup 
mean ranked it as thirty second. School board members and counselors ranked k as second 



Administrators ranked itjjwent^th. • * 

16. , "To provide enric/imfent dour^s needed for a well-rounded education and 
.skills that might b^ used creatively for leisure." ' . * 

Administrators rated this to be more important than did^thT^o^Ier groups. School 

board members rated i; as least inr)Rprtant compared* to *the othfer groups* 

21. "To give. a student a skill wmch he may use muph later in life such as 
a* second*^ occupation (perhaps after retirement)." ' • 
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Of th^ four groi/ps .statistical ly^tested, teachers, counselors, ami administrato^^^sgted 
this it^o significantly higher than did school board ^embers. ' • - ' 

• 27. ^ "To help people feel self-sufficient, self^mpetent, and pride in their 
abilities so they may become bettec employees*^ 

• V • • ♦ * 

The di^erence here, is a result of the counselors and administrators rating this 
statement significantly higher than the school board libers v/ho Vated the item* of 
relatively low importarrce. The- teachers' rating appears to be about midrange among the 
groups. • ♦ ' • • . 

39. ."To provide experiences v^rhich will promote desjrable personal 
characteristics, good work habi.ts,^personal prida, and satisfactioR in doing 
a good job»" ^ " ' ^ 

Of the four groups, counselors and administra*rs rated this item significantlyJvgher 

.than did school bgard members. The other groups rated i.t somewhat the same v/htch 

•gave it an^overalf mean of 2.69 ahd an overall ranfefng of fourth. ^School board'membeV 

rated it 3.85 which ranked it eighteenth in their group. 

4Q. ''To provide a sense of worth ^and achievement to tlje less capable 
. individual." • * * - 

4 there was a wide range among the groups' ratings of this itatement. TJie counselors* 

and administrators' ratings ^'differ significantly from the teachers' and ^hool board 

members'. The counselors and administrators rated the statement 2.35' and. 2.58, 

;^|^tpecttvely, whereas the teachers rated it 4.50 and the school board members 4.23. The 

administrators and counselors rated this statement as being- a more important role ^an 

did teachers and school board members. This statenjgnt has an pverall ranking of nihth. 

43?? "To vvork harder a\ changing the. attitudes of th? general'public, especially 
^ adnjiqistr-ators, teachers, students, and parents, about vocational and 
technical edjjcation so a more balarrced 'quality of students will attend 
vocational and technical training." ' / ' 

. / 

' • Counselors and school board members were the groups which rated this statement 
as being more ijnportant. Counselors rated this item as 2.80, wliereas school board members, 
teachers, and administrators rated it 5,0^8, 5.67, an/4.4^1jespectively. The teachers felt' 
this^ itertyo be ^ least importance of the fdur group^. Overall the staiernerit ranked 
thirty-second. , * * ' j % ^ ^ . 

46. "To stress the honor and importance of technical skills in preparing for 
a vocation and a livelihood." • . • 

• • ' j • ■ 

• \ 28 • ' • V • • . 
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The sighific^m difference for this item was among the school board members anil 
counselors (5.15 vs. ^50), the scboolNx)ard m^bfec^and administrators {5.15 vs. 3.^), 
and the teachers and counselors (4.75 \^^^^). The sciropl board members and teach 
see this rteh^ as having least importance, compared to administrators* and counselors' ratings 
of high importance. 

» 

49. "To help' students develop the initiative and -dependability to hold dov^n 
a job." 

* • 

Appendix C reveals four differences among *the groups' ratings. As with item 46, 
the administrators and counselors rated this statement significantly more important than 
did the school bo?rd members and teachers. The means ranged from 1.95 f or adrfftnistrators 
to^.^)&-iQr_school board members. 

51. "To provide programs to retrain adults for better or nev/ jobs." 
Teachers felt this statement to be significantly less impor^nt than did the other 

three groups. The teachers' ranking this 'time Was 32, compared to a range of 5.5 to 
13.5 by the other groups. An interesting observation is that parents and students (even 
though they are not included in this analysis) appeared to- agree with the teachers' rating. 

52. "To provide high school dropouts and the unemployed the opportunity 
^ -^to develop basic skilJs in order to become gainfully employed." 

This item received an overall mean rating^^f 3.930 and an overall ranking of thirty-fir*: 
A significant difference was found to exist among'school board members and teachers' 
(3.46 vs. 4.67), adfnirfistrators end teachers (2.80 vs. 4.67), and "counselors apd teachers 
(2,30 vs. 4.67). Tellers obviousl| did not feel that skill traipsing io/ jJropouts^and the 
unemployed was as important as the other three "groups. ^ , ' . 

53. ^ "To make education psrtinent to potential dropouts and offer opportum'ties 
' , to these individuals that will encourage them to stay in school through 

twelve grades." <^ ^ • 

. Counselors and "administrators r^ted tbis item significantly higher than did school 
board i^embers and teachers. / k 



CHAPTER I ft 
SUMMARY, CONCLUSION, AND WlICATIONS 

Summary 

Research Question Number One was: "V/hat are the groups' rankings of the statements 
of perceiv ed roles ol vocational and tedinical education?" The statements^ which were 
concerhed ^mb skill training and work values generally received a higher ranking of 
>importance thart. did the remainder of the statements. The statements involving specific 
curpcultim receiv^ the lowest overair rankings. The st^ments in; whichl meaning v/as 
not, as 'man if e^ fel) into the middle two quartiles^. ' . • . • 

The first quartile appears to reflect the already assumed purpose of vocationat and 
technical education a5'\^und in the review of literature. Vocationaf and technijjjf^ducation 
has 'been. established by social and cultural influences evolving from an industrial society 
with a comple>; value domain concerning the necessity of work. The' underlying purpose 
for vocational and technical education tfiat emerges is ocgupational training in pceparatioh 
for entry into jobs requiring less than a baccalaureate degree'. It is noted thft an e\en]znt 
of awareness is presented ..by the participants' concerns' qver- (1) status pf different 
r occupations, (2) training of the le^dvantaged, and*(3) career decision-making skills. There 
was a. tendency (perhaps it is a perceptual ^bias of this researcher) for the participants 
to indicate that vocational and technical education is for those* of a "lower origin" than 
themselves. ^ * - • * ' ^ * ' , 

It should d)0S be mentioned that from examining Ihe^statemerfts m respect to the 
students' rankings, the students did not appear to view vocational and technical education 
as a means to g liveli};ood for them*lves, ortha^ work values were an important role. 
Yet, t^t is merely a perception of the researcher based upon the cognitive assimilation 
of the' data. However, in examining similar items, it can ber seen that the students* responses 
are npt consistent. ' , ' 

' 30 . • ' / 
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Research Question Number Two asks; "Is there any difference among the groups ^ 
as to 'their perceived roles of vocational anct technical education? " The tests revealed that 
for 12 of the 65 statements, or approximateJv tv/enty perqent, a significant difference 
did exist ^mong the groups' ratings of the statements. ^^Tie greatest differences were present 
among 'the Idministrators' anfd counselors' mean ratings versus the school board members' 

and teachers'. There were insufficient numbers of parents and students who responded 

' ^ . \ 
to correspondence sheet two to include them in the «|al;istical analysis of the data 

* concernmg. this question. 
Several result^of the analysis Should be mentioned concerning the differences among. 

the groups* ratings. First, administrators seem to perceive vocational and technical education 
as a way to round but 'the total educational institution and provide education for all 
individuals, especially the less advantaged. They do not necessarily feel that Occupational 
education, cognitive and psychoriSotor instruction, is any more an important role 'of 
vocational and technical education than is value discip)lining or affective instruction. Second, 
^ coLfnselors' percfeptiofis of the role of vocational and technical education appear to be 
scattered. , They feel strongly about certain^ skill training for special groups and have 
contrasting , feeling abo\t^ similar s^ateqnents concerning occupational education. Their 
responses form an. up and^own type pattern on similar statements wh oro tho y-rrTtght be 
expected .to be consistent. Third, teachers generally did not deviate from the mean foo 
much'. In very few instances did they fall outsidd the middle of the means range. However, 
the statements which they did rat^ significar^tly 'different vyere in the areas of skill training, - 
they did nojt see it as important a role as did, the other groups. Their absence of differences 
makes 'their middle of theVange responses.conspicuous and* suspect of lacking stron'g opinion . 
concemfng vocational and\ technical education. Fourth, school board rpembers did differ*' 
from the other groups in their ratings on numerous statements! They appear to be more • 

oriehted tovyard^e real.vyorld of work and perceive the roles of vocational and technical 

* * . , ^ . ' ' ■ 

• 'educatipn as.beingr'^a^liojc between school, and work in providing training to studen'ts.for 

jr>hc'?^pri rpal work values.* ^ . * " 



Conclusions , X ' \ 



4. Based on the data, analysed for Research Question Number One, the conclusion 
might be reachecj that. the statyjients meritiooing work values, trainmg aod skill 

31-- ' 
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training were ranked most important by the groups. The researcher concludes, 
that groups did associate vocational and tecr)..ical education with the'tpachmg 
of occupational skills and work values. ^ 
The data 'analyzed' for Research Question Number Tv^o indicates a difference 
•in hovw school board nr>embers/ teachers, counselors, and administrators p^cgive 
the rotes of vocational and technical education. Ttre conclusion appears to be 
very just when considering the perceptual bases from which these grotips^flraiv / 
their opinions. ' V 

Th^ participants' perceptions of th^ roles of vocat^ional and te/hnicif educatiqn 
are not alignfed v/ith those of professional vocational and y^chnical eduction 
or the state and federal mandates. Even though this, study did not purport to J 
compare or necessarily evaluate th^ participants '-percept/ons with th^ established 
roles of vocational and technical education, this obsecvati^n cannot be divorced 
-"from the findings of the study. ^ / > ^ \^ 

The paramount overall role of vocatiortal apd/dchnic^ ^(fetion, Statenfent 
'B2f focused on assisting Students in learni^^ for which they have 

an interest. The second m^t?mportant s^e". Statement 18, concerned teaching 
good v^ork habijs and the importal^^ of jobs; and the third. Statement 58, 
dealt with furn^jng job skills and/<7Totiva^% to those persons who 

do not desire br v^o af^tinaWe finap^ially to attend ^llege. 
Another conclusion 'based on the results of Research QuLtion Number Two 
is that administrators perceive the\role of vocational and technical' education 
as being to balance out the ptaJ educational scheme to fill fn- the voids. 
Counselors ^ere inconsistent in their perceptions as to t^Je .roles of vocational 
land technical education. Teachers afe equidistant in their ratings as to thgjj 
perceptions of vocational and technical education Wh^n compared to thg other' 
groups; School board members perceive vocational and technical education's roles ' 
in a mbre reajistic light as being an prieiltation and preparation towards the--- 

world Qf work. • \ . ' 

*^r-^ — ^ ^ 
"oTparents and students, even thoiigh t/ 

against the other groups, did rate the stat^meirts/generally oinerent tcetn'the 

/ , 

other groups. Their ratings of Importarfce appear/o be in the argaTof expanded 
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offerings, of curriculums and specific curriculums. Per^igps th^r responses imply 
that vocational and technical education is for someone else and not tffem. It 
should be noted that this is the researcher's opinion. * 
School board members ranked the statements concerning occupational training 
and work values' as "being more impjortant than did the other groups. 
Counselors werfi consistent in their ratings of career choice type statements as 
having high importance. They also perceived occupational training .as being an 

jortant role of vocationgt^jnrf^'technical education. 
JTesCDte—wtefl^OTe statements, regarding on the-job training and opportunities 
to explore ofc^JMtiooal possibilities as important roles of vocational artd"technical 
education. Other st^^fnents they p^rceiyed--«''Trnpoi:tant concerned general 
anitudes. career decisions, and work attitudes. 

Administrators tend to perceive vocational and techniccil education as^s^s^ment 
of? the total educational process. They rated statements important which 
conveyed the thought, that vofcarional >and technical education ^fe--mainly for 

* groups who desire or need less than a college degree so th6y may be productive- 
They also 'felt that' the roles of vocational and technical education should be 
parallel to those of ''general education in social and^^cultural training. / 

'\ ' ' ' . 1 ' 



*<^implica^ions 

/ 



The results of the participants*- s^ted perception^ of ^ thg" coles of y^cational and 
techr^cal education indica^/that they do>iot clearly understand the truero^es of vocational 
and^techrttc^l ^^JuB^iopf^^ looks at vocational and techrfS(^l education 

fro/n a slightly di^rem^^int.Q^ vieW.^The nssults also are enlightening in regarding the 
facr that most-^reas of edu^ticJfr ^re looked upon from a general wJucation pliilosophy^ 
These ideologies became quite .iplterwoven into the bases upon which perceptions as to, 
the role of vocational and techlijtpl education are formulated. The participants appareptly 
.had a limited exposure to vocatfdjtal and tec^iical education because they did not appear 
to have a firm grasp of the concept. iThe V/ide variety of statements obtained from 
correspondence sheef one is speculated to be the result of the heterogeneous group^ 
participating. Delphi studies are more accurate in reflecting conforming opinions for 
homogenS)us' groups. ^ ^ ^ ' 

3 3 
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After reviewing the results of this study, it is the researcher's opinion that the people 
directly involved in education at the secondary level do not understand vocational and 
technical education'? goals, roles, ancJ objectives. They still maintain the old 'stereotype* 
views of it 3s being schooling for the individual of a "lesser origin," that a college degree 
is the ulthnate goal, and that xhoze who cannot achieve the ultimate goal should settle 
for second best-"vocati"ooal and technical education." 
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CKIAKOMA StATE KPm'.ENT OF VOCATIONAL A^iO TOHNlCAt EDUCATION 

fHAKCtt TUTTLE. OIMCTOII f 1116 WEST SIXTH AV£, • mLLWATIR. OKLAHOMA 74074 • A.^U0U>7MW« 




In- cooperation with tt>e dklahoma State Department bf Vocational and Technical 
Education. I am currently conducting a research study. The purpose is to determine people's 
perception as to the fofe of vocational technical education in Oklahoma today. .We are 
surveying 95^eople in each of the following six groops: school board^ members, 'school 
admlnistratorvlchool counselors, school teachers, high sdiool students, ami par^nts^of 
high school students. \ * ' \, 

V ' ' '■■ * " \ 

You- have Imen selected to represent one of these ^oops and we wduld like to invite 
your partlc^tion; Your inpjji is valyable and will be. of great benefit to this study and 
to vocatioftal'technicar ^ucation. We are asking for only eight to ten mihutes of your 
time in order to get an expression of your feelings, ^ 

Th^ Delphi technique has been chosen as the metho«J to be used in obtaining your 
perceptions as to the role of vocational-technical education. This technique, which builds 
on informed, sound judgment, obtains opinions from ancTallows interaction among persons 
without brining, them together. This study will require three mailings fp^d approximately 
four weeks apart as follows: ^ 1 ^ 



Corrcrpo'ndlenoB 
No, 1 ^ 

Correspondence 
No.}, . 



Correspondence 
No. '3 



. Bequests that ycu list five statements or areas that you feel are J 
roles of vocational'technicti education in Oklahoma. / 

-^*^^^of statements will be compiled from the participant/ 
nses to Co/fe^ondence No: 1 and mailed back to you, Eaoi 
^rson will t>e/3ske^jQ^rat^yB)e Importance of each iterh as a 
role ofjviDcatJonat-g^^rficaP tdocation. / 

The. average rankings of-cich -^em- fay the participants ^11 be 
compiled fr6m /esponscs to corre^ondence #2. A^second=fi$t, 
ranking iterr^ in prder of importance, will be sent t<^ yoa as 
corre^ondcoce #3. You will be asked to 'make changer in the 
order of the list together with tenons fgr making the changes, 
or to agree with the order ts listed. 
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From the response obtained in Step 3, a final priority list of rolej for vo«tlortil-technical 
education will be iripoTprorated into the total information process for Oklaboma's State 
Department of Vocational and Technical Education. ^ ^ 

We hope you will agree to participate with us in this effort of obtaining valuable 
information needed for decision making to provide 9 well-rounded education to all of 
Oklahoma's citizens. If you are willing to assist us, please complete the attached instrumertt 
and return it in the enclosed self-addressed, stamped envelope. Thank ycxj very much * 
for your assistance. 



Sincerely^ 



Rick Brooks 

Graduate Research Assistant 



Enclosure 
RB/XCU01/13 



THE PERCEIVED ROLES OF VOCATIONAL-TECHNICAL EDUCATION STUDY 

State Department of Vocational and Technical Education 

Stniwater, Oklahoma ' * . 

' ' Correspondence Sheet No. 1 

(Please return immediately m enclosed envelope, time is essential for the proper 
coordinaiion of this study.) . . - ' 



Please list up to frve statements or areas that you feel de«^ribe the role of 
Vocational-Technical Education in Oklahoma today. ^ , 

EXAMPLE: A possfble statement might be "To offer opportunities to explore a variety 
of occupational possibilities." ' , . • 

OR , • • . > 

^ "To provide skill training for the needs of business and industry in the 

/ . , state." 

List your statements belov^. 

No. 1 . 



No, 2 
No: 3 
No. 4 
No. 5 
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In cooperation with the Oklahoma State Depanment of Vocational and.iTechnlcal Education, I am 
currently conducting a research study. The purpose is to deternyfie the people's perception as to the 
ro e of vocational-technical educatidn in Oklahoma today.' We ^ surveying 55 people in each- of the 
toflowing SIX groups- school board members, school administrator^ school counselors, school teachers, 
high school students, and^ parents of hi^h school students. 

H^e is where you come irij^ Your hetp is need^ in ,selecti;^g students for our samples. V/e would like 
^or you to return to us tha. name and home mailing address of one student selected as specified below 

t - \ \ 

Please use yolr grade book ^nd: 




•1. ^ Use the^irxi 
^ 2. Select the 
3. If you don 
last one 

Please write that name on the 
Thank ^you, we appreciate 

Sihcerefy, . 



Rick Brooks 



thfrd' roster, use the 
he 8th name. 



yoi r 



bottom of this lener and return it in the enclosed postage paid envelope, 
time and efforts in helping us conduct this study. v, 



Name' 



Address 
r 



Enclosure 



P.S. Alf information will be^juped so thaT Confidentiality will be maintained. 
Student's Name and Home Mailing Address * 
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• OJCIAHOMA STATE DEPARTMENT OFyoCATlD.N'AL ANDTfCKNICAL EaJCAT!0|J 

FRANCIS T^UTT^. OIRECToh • 1(>^E$T SlilA AVE^ • ST/tLWATfll, OHLAKQMA 74074 • A.C. (4C5) 377.2000 
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Thank you for completing correspondence questionnaire #1. Your response was excellent 
and we appreciate the state?nents you furnished. We hope you will continue your assistance^ 
by completing correspondence sheet #2, which is attached. . 

It contains* the nr>ajor concepts tKat were identified from your suggestions in, response 
to the 'first questionnaire (correspondence sheet^l). As anticipated, we came up wit*T 
a number of important statements concerning inK^oup's perceived role of vocational 
and technical education in the, state of Oklahoma. Ih^order that we can determine the 
most jmportant^ fabtors, we are asking you to rale them on an' eleven point continuum 
scale. ' ' \ * . ' * 



.The statements will be analyzed according to the way you* rafe them, and from these 
rankings, we* hope to gaia some^nsight as to which /oles the group feels are most important 
and least important. These statements will be racked /from your ratings in the o^er of 
most importance to least^migprtance. Therefore, (JonStder carefully all statemenu anbsflive 
each one some thought as to how you feel about the(r importance to you. 

Please^ompiete'the attached questionnaire and enctose it fo the self -addressed, ppstape-paid, 
return envelppe as soon as -possible. Agairn, lef me thank you .^br giving us your time 
and^ehtion. Your response is greatly appreciated and is important to the completion 
of inis research study^ 



Sincerely, 



Rick Brooks, Graduate' Ajsist^rfr/ ' 
Division of Research, Plaining,* *. 
and Evaluation . . 

Enclosures " . ' * v 



RB/XCD-01/10 



, V 



/ 



ERIC 



39 

34 



/ 



* CORRESPONDENCE SHEET NO, 2 ' - <• 
(To *be returned in postage paid envelope) 



Below are the statements {from Corresppndence '$heei No. 3) that you ind others/listed as your perccpUons 
of the role of Vocaiiorial and Technical Education in Oklahoma.-ln order to establish a priority on the most 
in^ortant roles, ^'e would like to ask you to rate e^ch ^statefnfent on an U^iAx continuum ranging from 
(1) wh»ch IS .most important, to (11) v/hich is least important . . ^ 

Please be selective in choosing the rating of each of the statements. V/e carefully 'corpj^med all statement- 
were similar. If yoi^r statements are not adequately expressed by those beliw, pifese write them i 



last page. 

EXAfylPLE • ' * 

"To. offer^opportunities to explore a variety of 
occupational possibilities," 

(Please mark vwth an "X") 

.1. To provide technical ,trainSig for unskilled workers. 

To provide training for thole, people who are 



Most 
Important 



especially a<iaptaWe to manual arts. 

To help students analyze an^ solve business and 
economic problems with^re^nable judgment. 

To help indrviduals imph>v8 their home 
environment and the quality of personal and * 
family life. * . , 



5. To provide skill trainjng in areas that*^ would 
complement a college education. * 

6. To assist students in learning those skills for wtjich 
they have an aptitude. 



To provide information to students regarding 
financial aid available. . > • 

lining for 




1 2 3 4 5 6 /7 8 9 10.11 



/ / 7 I ^/l I I I I I I 
1 2 3 4/5 6 7 8 9 10 11 

I I I f i I I I I I l'^ 
1 234 56789 10 11 

I I I I f t I f I 

1 2 3 4 5 6 "7 8 9 10 11 

I I I I I I I ^1 I ! I I 
1 23456789 10 11 



I I I I I I I I I I I I 
1 2 3 4 5 6\7 8 9 10 11 

I I I I f I l\ / I I t 
1 T Z 4 5 6 7 10 11 

f I I 'I I I I I I l ' I I 
^12-3 4 5 6 7 8 9 10 11 



8. To provide students with moral training for the » / i I I I I i i i i i i 



business world and human relationships. 

/ 

9. To develop an awareness of responsibility as a 
member of the society and tiie legal aspects 
connected with these responsibilities., 

10. To provide ba^ic hofnemakmg and nutritional skills 
with utiNtary purposes. 



123456789 10 11 

I I^J 'I I I I I i 'i ( I 
1 2. 3 4 5 6 7 8 9 10 11 



I I I I 1^ ^ I I I ! I ! I 
1 2 3 4 \5 6 7 8 9 10 11 
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continued on back 
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V*- 7'^ provfd* itudenu wrth eduation they can use ! V J I f l ) I / / / / 

^ »n^*^cJ5y^iCfe juch ti fnanagement of tirr», . 1 2345*6 789 10 11 
litenu, money, «nd energy tnd how to work on ♦ . . 
a iet time schedule. 

12. To offer opportunities to fou|;teen«ndrifte*nye«f' ///// ///T//*/ * 
olds ts helpea or eides in variout occupatJont. . 1 * 2 3 4 5 6 7 8 d 10 11 

^ 13. .To develop •^.^eifeic seif understindVig I t I I I I f t I I I I 
regarding decisions relative to career choice in a \ 2 S 4 S 6 7 8 6 10 11 

vocation that they enjoy rather than to be in a \' • * 

^. job iost fer the sake of a liyelihood. . • 

14, To pCQjdde students the opportunity to learn how * /////^/ / // // / 
to run a self^loyed busirte*. . S 2 3 4 5 6 7/8 9 10 11 

15. To provide a bad:ground lor understanding the //////// V / / / 
.netd for cpptinuinQ «[«ation and training in the < 1 2 3 4 5 6 7 8 6 10 It 
varibos career areas. ^ ^ ^ >% 

*T6 provide enrichment courses needed for » / / / / 7 / ; / / 

• welkdunded education 'and skills that mi^t be * 1 2 3 4 6* 7 8 9- tiD n 
used aeatJveiy for leisure time. ' ' 



17. To ^tach skills for locating^ .applying for, and I I I I / / / /'/ / i 
imenriewing for a job. . 1 2 3 4 5 6 7^8 9 10 It 

18. To \each good woH: haits and the importance of ^ //// v' ///'// / 

19. Jo provide basic skill trainlng*and meet ^e needs /'/////////' / / 
of thoje with fewer abilities $0 they might become 1 2 3' 4 5 6 7 8 9 10 11 
imful, productivt wage tarhers. ^ 



,20. To buHd attitude which develop self^frscipline in / / / / ////'///'/ 

• wprk, study, wd play. ^ 1 '^' 3 4 5 6 .7 8 p \6 u 

21. To give astudent a skill wh»ch he may use nwch I I I I I t I I I i 1 1 

later i^Jpfe such as a second occupation (perhaps 1 2 3 4 5 6 7 8 9 10 11 

after titirement). * ' ^ > . 

^22. To be used^ a catchall to rid other ctees of / ' / / « / '/ 7 / / / / / / 
^ undesirable students.- , * • ' 1 2 3 4 i 6 ? 8 6 16 11 

53.. To provide present and future workers the training /////// / / / / / 

opportunity to broaden their skills and to increwe 1 2 3 4 5 g 7 8 9 10 11 ♦ 
earning powers, 

24. To provijrfe job skillrlfor students needing to earn ' I 1 I I t * 1 /. ^/ t t / r 
their way through forther schooPrng, such as 12 3 4 5^ 6 7 8 " 9 ^10^1 

; - oolleg?. ^ -Si^, ' ^* 

25. ' To help break' down the convnon school ideology I I I I I I t I I I 1 1 

and the practice of a common education for ail. 1 2* 3 5 6 7 9 10 11 
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To/riKJua the welfare roih by teJping a person I I I i . i f K l i i i i 
. rmd h« role in life. • 'l 2 3 4 5 6 7\8 9 ^Q^/ ' 

To help peoote fee^!^H-5uffident. seff<om£)ctem, I I I I I t i / \ / y / 
end pride in ther abiiities » they may becorne 1 2 3 4 5 6 7 8 V 10 11 

better ernDtoyees. ' ^ ^v. . 

, To proytde agriculture inforrnation and experience' ' II I I I I i t i f i t 

tfiat wil! de^iop a knowledge of the sdenc^f 1 2 3 4 S 6 7 g 9 10 ll 

egriculture^and create and nurture a love of %n ^ « lu 1 1 

life. ^ " . 

To provide extra training for partiaHy trained*^ / / ////////// 
people, particularly hospital personr>el. ^ ^ 1 2 3 4 5 6 7 8 9 4o I ' l 

To be very jtnct about vocational-techntel ////'/ /////// 
progrem requirements and qualificanions for 1 2 -3 4 5 6 7 8 9 10 iT 

students ictfi exercise caution in sending out 
graduitej who cannot do the required .work, ^ 

To woA:x!osely with business, labor, industry, and I I I I ) f I I I i i i 
the community, and involve them in the education Z 3 4 & 6 7 8 9 10 lY 

of people. ^ 

To provide, opgradifig of an intfirlduars Skins for lil t / / 1^1 i / j / 
advancement in present job. 1 2 3 4 b 6 7 a q ^n^/ 



To further skills for those not satisfied With 
present occupattons. 

To^mprove the student's role in athletics fortho'se 
interested in sports, 



3^4-b^6^7^8^9^0^/ . 

I J I I I I I I t ( ^ ( 

y 2 3 4 ^ 6 7 8 9 10,11 



f f I f I ! I f ( 'f f ^ 
1 2 3 4 -5 6 7 8 9 lOil 



To offer tramng m the field of petroleum* I I I r I i i t i t- i , 

production. ' i ^ ■? \a c e ^« ^ — ^ ' 

^23456789 10 11 

To offer training in the operation.and maintenance / / I I j i i i i i i , 

of commercial transportation carriers,,. . 12 3 A 6 6 7 8 9 10 11 

To offer trafning in photography, wildli/e . I I I I I i / / / ' / , , 

conservation, engineering, typmg. and physical 1 2 3 4 bLs 1 8 .9 10 11 



education 

To provide a better understanding of labor and I I* I t i i t t i ' i 

manaoement i n -> a c a ' ^ ' ' ^ ' — ^ — I 

1 2 3 4 5 6 7 8 9 10 11 

To provide experiences whk:h will promote ^ I I I / / I I t / / t , 
desirable personal characteristic^,- good work 1 2 4 5 6 7 8 9 10 1 1 

habits, personal pride, and satisfaction in doing a 
good job. C 

To provide a sense o|-worth and achievement to * I I I I I i i i § ) , 
the less capable indr^iduaL 1 2 3 4 b 6 7 8 9^ 10 1 1 
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To provide a prognm wt«reby (nfentalJy 
harxlic&pped students can be taught some siul! to 
^ become self jsuftoem and improve thejr seJf image. 

To pra/jde generz?- educatioo in the dcdplines 
(English, socia! studies, and nrath)* thafiviU be 
needed in the technical and occupational fields. 

To work harder ai chan'jing the attitudes of the. 
^ general puWic. ^speaally ^dnynistrators. teachers', 
students, and parents, about vdcauonal iechnicaJ 
education sct^a more balanced quality of students 
will attcwd vocationaJ-iechnicat training. 

Tt> offer each high school student a larger area of 
choice in curriculums. 

To serve as an integrative factor between technical 
end academic classes to help make the study of 
EngHsh and math relevant 

To stress the honor and importance of technical 
skills in preparing for a vocation and a livelihood. 

To offer a variety of employment training 
opportunities so students may find emptoyment 
upon high school completion. 

To provide the ' opportunity through youth 
or^izations for ^udents to^develbp the 
leadership potential and tp become dedicated 
dtizerts. ^ 
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////'/ /\ ///// / 

1 2^ 3 4 . 5 ^ 7 8 9 10 11 

/ / V r / /A' / / / / / 
1 2 3 4 5 6 7 8 9 10 11/ 



I I I I I I r II I f I 

1 2 3 4 6 6 7 ^ 9 10 11 



To help students * develop th^ initiative and 
dependability to hold down a job. * 

To provide a broader scope of training In job skills 
^not already offered by the public schools because 
of the financial t>urden on indrvidual districts. 

To provide programs to retrain* adults for betteh 
jobs or new jobs as they are created. 

to provide high school dropouts and the 
unempk>yed the opportunity to devebp basic skills 
in order to become gainfully employed. 

To make education pertinent t^.potential dropouts 
ar)d offer opportunities to these individuals th^ 
yvill encourage theri) to .stay m sctt&^^tl$rough 
twelve grades. 



I I I ' I I I I I I I I I 
12 3.466789 10 11 

c 

I I I I I t I- I II I 'I 

>1 2 3 -4. 5 6 7 8 9 10 11 



I I I I I I I I I I I I 
1 2 34 5'6 7 8 910 11 

' ' ''''' ' 

1 2 3. 4 5^ 7 8 9 10 11 



I I I I I ■ I 1 I I I I I 
1 2 3 4 5 6 .r 8 9 10 11 
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5^. To trovtde a student the opportune/ to txpkx* 

55., To yovjds skiH tratf^mg for the oeronpef nee?!^'* 
of 4>- ;r->*-s ind'jstr^ *tn «^ and 

5S, To sfCTjgtf^en the szare's 2n9 co.-rmon5ty*s Ibiftty 
to artracj ndurtr/ .bv jncrea&ng the avateb^^ 



To provide studens ,occt;p^tl0^^31 classroom 
instructton and on 0>e-job training whije tn sdhool. 

To ^u^n^sh sk.f'.s and moiiv3TTnga*tero«Tfvest'o 
those persons wto don't desire 6r who arc unable 
nancxalty to attend conege. 

To dfcnjfy, uocrade. and imorove studeat- and 
com^unjty attitudes toward the work eth>c and 
non-cxecutive oca:o3tions. 

To ove students m formation as to the Vypes of 
job the types of job^avaitatjle. and the types 
o^ tTtfi'ing avaiiabte to chem. 
• T 

To r'3v?de sVi^l *^^inir>g for stodents after the 
completion of hrj^rtr scncol. 

'To assisTJtudertts in learning those skills for which 
thev b57fe an interest. 

To ^ p'ov^de pnvsica! theraoV and human 
^eh^b»^ta:^on oe^ioes for stuOents, 

To C'cvide tra^'^no m the areas of dentistry, 
ootorr^try. and Jabcraior/ and X-ray technicians. 

To c'ovide training^ in interior and 
decor;*: K»e structural design. 
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/ / / / / .// / / / / / 
12^4 5/ 6 789 10 n 
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.1 2 3-4 5 ^6 7 8 9 10 1.1 

////// 'T //// / 
1 2 3 4^ 5 6 7|^8 9^ 10 11 



/////////// 
1 23456789 10 11 



i t I 1 I I I k I I I 
1 2 3 4 5 '6 7 8 9 10 11 , 



I I I I ( i t i I I t I 
1 2 3 4 5 6 7 8 9 10 11 
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1 2 3' 4 5 6 7" 8 9 10 1.1 
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123456789 10 11 
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